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Our School Vision 

Deep roots and high aspirations 

Individual and together 

Learning and creating 

In an ever changing world 
 

Our Mission 

 

To establish strong foundations for learning and development 
To embed an enduring culture of high expectations for all 
To nurture confident, reflective, empathetic individuals 
To inspire curiosity, creativity, and lifelong learning 
To achieve the best outcomes for all 

 

 

 

 



 
 
 

  The Knebworth School role model lives our values of: 
Our 
values  

  RESPECT RESPONSIBILITY RESILIENCE 

Respect for learning, for 
ourselves, for others, for the 
differences between us, for our 
community and the world 
around us. 
 
 

 
 

 

Responsibility for our learning 
ourselves, our choices, our 
actions, and how we affect the 
community and the wider world 
around us. 

 
 
 
 

 

Resilience to learn from our 
mistakes, to be able to adapt, to 
persevere and to move forward, 
facing challenges in the world 
around us. 

 
 

Learning 
behaviours  

A respectful learner 
 

A responsible learner A resilient learner 

 Listens to others  

 Asks questions 

 Shows curiosity 

 Considerate of the learning 
of others 

 Shows motivation  

 Is independent  

 Is engaged  

 Works hard  

 Perseveres 

 Tries something new  

 Makes connections  

 Problem solves 
 

Social 
behaviours 
 

A respectful member of the 
Knebworth community 

 

A responsible member of 
the Knebworth community 

A resilient member of the 
Knebworth community 

 Is kind 

 Considers others feelings  

 Values others opinions  
 

 Is honest  

 Is trustworthy  

 Seeks to help others 
 

 Reflects on mistakes  

 Learns from past 
challenges 

 Adapts and changes  



 
 
 

Review of priorities 2020-21 

Quality of Education  
Recovery Curriculum  

 Make short term adaptations to the 
school’s intended curriculum and 
ensure its implementation enables 
pupils to get back on track with 
their learning, both at school, and, 
where needed, via remote learning, 
and, in turn, planning and actions 
allow the school to return to its full 
intended curriculum 

 Recovery Curriculum strategy written by the Senior Leadership Team and regularly reviewed throughout the year in conjunction with all staff 
and governors. A robust monitoring cycle including termly pupil progress meetings, learning evaluations and additional data drops ensured 
targeted support was in place for different groups of children who had identified gaps in learning and/or had been impacted by lockdown (with 
particular regard to those from disadvantaged backgrounds.)  

 Additional teacher/INCA support sourced to support identified year groups whose learning had been most impacted (Year 1, 2 and 6.) This 
allowed teachers the time and support to focus on targeted group of children who needed to “catch up” on any lost learning due to the 
pandemic.   

 Individual Learning Profiles thoroughly embedded consistently across the school to allow close monitoring against specific targets of all SEND 
pupils. Additional provision put into place for any SEND children whose progress had been impacted by the pandemic. Similarly all children 
reviewing pupil premium funding were tracked and monitored through Iprofiles to ensure that additional provision in place to target their area 
of need.  

 The HIP report dated 3rd February 2021 reports,   
“Leaders have been relentless in ensuring that provision for pupils with SEN/D remains of the highest quality. An impressive provision map 
has been created which takes full account of remote learning and the challenges this presents. ……..Despite the challenges inevitably 
presented by the current circumstances, there has been no compromise with regard to the school’s hugely impressive approach to seeking to 
meet the needs of children with additional needs. In turn, the school’s provision for pupils eligible for the pupil premium grant (PPG) is 
equally as impressive. The school has comprehensive paperwork in relation to individual pupils and the support that is provided. Individual 
profiles (Iprofiles) have been created which set out clearly how the needs of individual PPG children are being addressed. These take full 
account of remote learning and show how the school is continuing to seek to meet children’s needs through appropriate adaptations”  

 Ongoing pedagogical development for all staff at all levels including weekly curriculum spotlights in staff meetings, maths mastery workshops, 
phonics training and precision teaching. 

 Teachers created and trialled Knowledge Organisers which included core skills/knowledge for each subject.  These have now been adopted as 
good practise in every class and are also used as formative assessment.  

 Teachers agreed that a highlighted version which shows parts of the curriculum not covered due to lockdown, was passed on to next teacher so 
to plan in those skills/knowledge missed in the next year group. 

 In Maths, teachers prioritised the core and key areas and used the Ready to Progress criteria.  A transition document will be completed and 
passed onto the new Teacher to highlight any missed learning due to pandemic.  

 In English, teachers continued with their English units as planned but with a focus on key grammatical areas for each year group.    
 Evidence seen during the HIP visit 3rd February 2021 reports that “Leaders have been unstinting in their efforts to make their stated aims for 

remote education a reality. The needs of all pupils have been carefully considered and the provision for pupils with additional needs and 
disadvantaged pupils is highly impressive. Through the course of discussions undertaken as part of this visit, leaders demonstrated that they 
are self-reflective. Opportunities have been taken to carefully reflect on provision and to consider ways for further improvement. Whilst 



 
 
 

faced with inevitable challenges in relation to delivering remote education, leaders have not compromised on their drive for high quality 
provision”. 

Ensure that the school’s own bespoke 
curriculum is embedded over the year in 
all year groups and is sequenced 
towards cumulatively sufficient 
knowledge and skills for future learning 
with a particular regard to SEND 
children and those from disadvantaged 
backgrounds 

 The new bespoke curriculum matrices were trialled through the course of the year and reviewed accordingly to ensure they were ambitious as 
well as adapted when needed to the needs of all pupils. Key skills and powerful knowledge highlighted as requirement for all children to know 
and remember.   

 Knowledge organisers trialled by all teachers as a tool for capturing all the skills and knowledge pertaining to the unit in one useful visual guide 
to aid the acquisition of knowledge and skills. This was also trialled as a tool for formative assessment.  

 Ongoing monitoring and an end of year standards report by subjects leads identify strengths in practise and areas to develop and used in next 
academic years spotlights to further develop pedagogy.  

 Ongoing pedagogical development for teaching staff in the form of weekly curriculum spotlights continued to raise the profile of all subjects in 
curriculum and ensure that they are kept up to date with current developments.  

 The bespoke Knebworth Curriculum has been published on the school website for all stakeholders’ reference. 
 HIP external visit reported dated 8th December 2020 stated,  

“Leaders have created an impressive and comprehensive document, titled ‘Curriculum Profile’, which very clearly sets out the rationale for 
the school’s curriculum. It includes statements of intent in relation to all subject areas, as well as overarching summary statements which 
set out the school’s stated principles and purposes for children’s education within the different subject domains. This document is an 
important point of reference and demonstrates the careful thought that leaders have taken in ensuring real coherence between their 
educational principles and how these are made manifest in the school’s planned curriculum.  Impressive work has been undertaken in 
relation to the creation of subject matrices, which set out the skills and knowledge to be taught and how this has been sequenced for each 
curriculum subject. Subject leaders have had the opportunity to share these with teachers, as part of a professional development training 
session, to ensure that there is a shared understanding of expectations” 

  

To develop a consistent approach to the 
assessment of all pupils in foundation 
subjects which is purposeful and not 
over burdensome for teachers. 

Teachers were instrumental in trialling the use of different approaches to foundation subject assessment and professional development time was 
used to consult on the most effective approaches used.  Through this ongoing collaborative process teachers reported through staff survey  that 
they felt listened to and consulted and their work load was taken into consideration. 
“Working with such a supportive team and having regular meetings to discuss any needs/issues.  I would not have got through this year without 
the support of the staff in the is school”.   
“The trust and support given during the home learning and our wellbeing a priority so we could support the children to the best of our abilities at 
a difficult time - this continued upon returning to school” 
“Having a very supportive Head and SLT who listen, care, are attentive to suggestions and thoughts offered/heard. Knowing that they ' have got 
your back' is critical and essential and felt.” 
 An approach was discussed and agreed and a curriculum assessment policy is being developed which will allow for ongoing consistency in 

assessment for all year groups in all subjects.  

To develop the use of assessment tools 
for pupils with SEND whose progress 
cannot be measured using National 

 Ongoing professional development of all staff at all levels had a focus on the range of assessment tools available for differencing needs. 
Training focused on the use of IEALD, the Engagement model, Autism tracker and bridging the gap across the key stages. This allowed teachers 
to ensure more careful, precise accurate monitoring with regard to disadvantaged/ SEND children.  



 
 
 

standards, to evidence progress against 
specific criteria 

 The development of the SEND Learning Profiles allowed for sharper scrutiny of the gaps in learning and allowed for a clear focus on the most 
effective assessment tools to track progress for individual children. As a result targets became more measurable and progress towards them 
easier to track.  

To develop the assessment of writing to 
ensure accuracy and consistency across 
the school 

 Through a cycle of planned internal moderation led by the English subject lead staff became more confident and skilled in assessment of 
writing.   

 Continued professional development focused on improving writing across the school i.e. Talk for Writing/Take One Book/INCA Writing Session 
allowed for different writing opportunities and developed strategies for delivering quality writing sessions.  

 The Writing TAF for Year 1, 3, 4 and 5 (teacher assessment framework) were adapted and aligned to the Herts model which ensured 
consistency of assessment practise across the school and closer alignment with the DFE Y2 and 6 model.  

To ensure the ongoing improvement of 
teachers subject knowledge in order to 
enhance the teaching and assessment of 
reading 

 A clear shared vision for reading was agreed at the September INSET leading to a clear strategy for improving reading across the school. The 
new Big Cat reading book scheme was implemented in EYFS and KS1 to ensure the reading books were banded to the phonic ability of the child 
and as such supporting them to develop their accuracy and fluency.  

 More regular monitoring of reading implemented as well as new, clearer reading records in KS2 to ensure all children read at home at least 4 x 
a week in order to highlight any children who need additional support /intervention.  

 A reading tracker was implemented across the school to track the lowest 20% of readers to ensure they are being fully supported and are 
making progress.  

 We investigated and trialled the use of the new reading TAF for assessment of reading to allow for more effective assessment of key skills and 
highlight gaps.  

 Five minute box intervention and phonics/reading interventions are now used across the school to target gaps in reading skills.  
 Following these assessments additional “bookworms” were employed to target reading in KS1 and the March 2021 data compared to the May 

2021 data shows the impact of that work  
Year 1 36% to 57% ARE+ 
Year 2 39% to 46% ARE+  

 Year 6 continued with focussed reading intervention and all children involved improved their reading scaled score.   
 Targeted Reading intervention also started in Year 5 in preparation for Year 6.  

 The school continued to promote reading as a high priority though opportunities such as i.e. Knebworthory etc. Reading during remote learning 
was prioritied with all teachers reading daily (remotely) with their children.  

Behaviour and Attitudes  
Recovery curriculum:  
 
To identify and support any issues 
relating to the mental health and 
wellbeing of all children post lockdown 

 Wellbeing survey sent out to all parents and children and any concerns/issues arising from these surveys followed up.  
 Mental health audit completed to help formulate school’s mental health offer so that all stakeholders fully informed about what we offer at 

Knebworth School making it clearer, more transparent and easier to use to signpost support.  
 Mental health lead liaised with staff on mental health first aid and staff meetings arranged to disseminate mental health first aid to staff so that 

all staff were skilled to spot the early signs and respond early thus preventing issues to escalate and impact learning.  



 
 
 

 

 Inclusion surgeries focused on mental health issues across the school to implement pastoral support interventions accordingly. This has allowed 
early identification of need and quicker support in place.  

Ensure behaviour and attitudes are 
consistently exceptional across the 
school and at all times of the day 

 A focus on CPD for all staff at all levels throughout the year to embed the principles and language of STEPS practise to ensure this was 
understood by all stakeholders and more consistently applied.  

 The current school behaviour policy was reviewed with all stakeholders, with a particular focus on why certain children continue to make poor 
choices despite the warning/red card especially at non-structured times.  

As a result: 
 Peer mentors/play leaders trialled during break/lunch times. 
 Explicit link between the schools agreed values and behaviours cemented and clearly visible. 
 Learning evaluations focused on learning behaviours. 
 Internal review of behaviours at playtime in upper KS2. 
 Pupil voice showed that children talk positively about their playtimes and express that they feel safe. Incidents of poor behaviour choices at 

lunchtime reduced.  
 A behaviour review commissioned as an independent lens on behaviour and attitudes in and around the school. 
 Recommendations from the report have been actioned.  
 External independent review conducted on 18th May 2021 reported that: 

 “The review of behaviour, drawing from diverse data, indicates that behaviour at Knebworth Primary is impeccable. Everyone we spoke with 

expressed a real commitment to helping all children. There is a real sense of care and inclusive consideration for all children. The school should be 
confident in its processes and systems which seem appropriate and robust.” 

Personal Development   
To provide further rich experiences in 
the curriculum and through extra- 
curricular activities and to explore and 
promote things we share in common 
across cultural, religious, ethnic and 
socio-economic communities 

 Rich experiences coherently planned into foundation subject matrices to ensure that they are not one offs but part of a strategic plan to develop 
cultural capital in our children especially in our more disadvantaged children.  

 The new Jigsaw Wellbeing curriculum now fully embedded into the curriculum.  
 Health and safety professionals came in to talk to the children about keeping safe i.e. Year 1 Doctor talk and Year 5/6 Red Cross First Aid 

sessions. 
 Guest speakers from different cultural, religious and ethnic backgrounds invited in through virtual platforms.  
 Cultural links established through the Global Classrooms project. 

To ensure that all children especially 
the most disadvantaged pupils 
consistently benefit from the extra –
curricular opportunities provided by 
the school 

 Register established to track the attendance of disadvantaged pupils at extra-curricular clubs and activities including extended care for analysis. 
 Ear marked budget in the pupil premium strategy to ensure the most disadvantaged children benefit from extra-curricular opportunities 

provided by the school.  
 All Teachers ran extra-curricular clubs for a term with an emphasis on inviting disadvantaged pupils to attend.  



 
 
 

Leadership and Management   
 

To continue to ensure the ongoing 
improvement of teachers’ subject, 
pedagogical and pedagogical content 
knowledge in order to enhance the 
teaching of the curriculum and the 
appropriate use of assessment. The 
practice and subject knowledge of 
staff, including newly qualified 
teachers, build and improve over time 

 All subject leads delivered a curriculum spotlight sessions throughout the year to teachers to develop pedagogy in all subject areas. This allowed 
staff to feel more confident about all curriculum areas and kept all up to date with any new developments. HIP external visit reported 8th 
December 2020  

“All subject leaders spoke with confidence and assurance when discussing their subject and the work they undertake in their leadership role. 
Significantly, whilst some subject leaders were new to their role, having only taken up responsibility at the start of the academic year, this was 
never used as an excuse, and they still spoke about their subject and their plans with some authority. This strongly suggests that all subject leaders 
have been very well supported in understanding their roles and responsibilities. In turn, the enthusiasm and competence subject leaders 
consistently demonstrated is evidence of a highly professional and effective whole-school culture and ethos that has been established by senior 
leaders.” 
 New members of teaching staff supported by existing staff and maths specialists to develop their maths mastery knowledge and teaching to 

ensure consistency of practise across the school. Learning evaluations and book scrutiny have shown that there is a consistency of mastery 
practise across the school.  

 A collaborative approach to staff development is actively encouraged to ensure ongoing internal professional development at all levels. Staff 
speak of their ability to openly talk about areas to develop without judgment and this helps reinforce the supportive team ethos at Knebworth 
School.  

 Moderation opportunities planned into the school monitoring cycle regularly to ensure consistency in assessment across the school.  

To continue to develop clear roles and 
responsibilities within the governing 
body 
 

 Link roles for governors were introduced and embedded into the governance structure. 
 Chair of governors conducted meetings with each governor to understand governors strengths and to clarify roles and responsibilities within the 

governing body. 
 Code of conduct and purpose of Knebworth governors revisited to ensure that governors have a shared set of expectations about the role. 
 Attendance at meetings are tracked, documented and published on the school website.   
 A skills audit was conducted and three new Governors were recruited using best practice recruitment tools such as Inspiring Governance. 
 An induction process for new governors was developed, following consultation with governors who joined in the previous two years. 

To embed  governance partnership 
“critical friend” through regular visits 
to the school with clear aims and 
outcomes  and to ensure they 
continue to hold the school to 
account for the quality of education 

 A governor vists policy was agreed and a new form to structure and document visits introduced. 
 Governors document their visits, purpose, aims, outcomes and feedback to other governors through the committee meetings. This ensures visits 

are linked to the schools priorities and allows all governors to be fully informed of any monitoring visits in school and the impact of these visits. 
 New roles and responsibilities established linked to curriculum teams further strengthen to collaborative partnership between governors and 

school staff.  

Continue to promote positive shared 

working relationships with parents to 

enable parents to feel informed about 

 Amongst the things that school leaders have put into place to develop and promote the positive working relationship are:  

 Open channels of communication maintained i.e. Friday Newsletter, School Story and Class Story on Class Dojo. 

 School website continues to evolve and is regularly updated.  



 
 
 

 

 

 

 

 

their children’s education and the 

work of the school. 

 

 Parent Handbook updated and available on the school website. 

 Welcome to Knebworth and Nursery videos available on the school website.  

 Remote Learning and Wellbeing Surveys undertaken.  

 Celebration Tea introduced alongside Celebration Assemblies. 

 Class Celebration Assemblies revamped. 

 You said, we did feedback for parents.  

 Inclusion Team Coffee Mornings. 

 Kneblings for prospective pupils.  

 Support email address direct to SLT. 

 Virtual Parents Evenings through lockdown.  Support given to access this new technology as well as devices to those families who require them.  

 Continued with Christmas/End of year productions (filmed due to restrictions) 

 Three written reports to parents per academic year with strengths and areas to develop. 

 SEND Learning Profiles (contain parent voice)/PPG I Profiles introduced and embedded.  

 Open Evenings linked to celebration of work/Take one exhibitions. 

 Bedtime story event. 

 Knebworthory virtual event to promote reading x 2. 

 Support given to Year 6 parents for transition to Secondary School. 

 Stakeholder survey at the end of the year was well received and communication/ remote learning was highlighted as a strength.   
 

The stakeholders survey undertaken at the end of the academic year July 2021 caputed the progress of these positive relationships.   
“I think the teachers have been absolutely magnificent this year, in the most trying of circumstances. Well done all.”  
“Outstanding support during homeschooling” 
“Having a wonderful team of staff at every level who try their best for all children and are supportive of each other” 

“Being kept up to date promptly with the ever changing situation, especially since the impact of covid” 



 
 
 

The effectiveness of EYFS  
To implement an ambitious 
curriculum with coherent planning 
and assessment, which helps all 
children to achieve well, diminishing 
the difference between boys, girls 
and for pupils receiving PPG funding. 
(Linked to whole school priority in 
Quality of Education) 

 The EYFS skills progression document was written by the EYFS team and clearly demonstrates the development of certain skills in EYFS 
centred around child development and the holsitic needs of the child.  This has allowed the EYFS staff to concentrate on developing a 
cohort specific curriculum based on the lifelong skills and knowledge the children will need to ready for their journey into year 1. 

 Continued staff CPD on planning and assessment enabled all staff to have a deeper knowledge of the observation, assessment and 

planning cycle whilst understanding that the environment plays a key part in learning opportunities.  

 Focused CPD sessions on the new Statuory framework and the implications for staff were delivered to all EYFS over a number of twilight 

sessions, in order for staff to be equipped for the new changes from September.  

 The EYPPG Profiles were embedded for all PPG children, which identify the specific needs of the child, which then feeds into the planning 

and tailored interventions. This then is shared with the inclusion team and supports communication with the child’s family. 

 Continued monitoring of the gap between boys, girls and PPG children through cohort analysis and pupil progress meetings allowed the 
identification of needs of the individual cohorts and to aid accelerated progress. In nursery the gap has been significantly reduced between 
boys and girls and through careful planning and adaptive teaching the gap between boys and girls and in reception was reduced. 
 

To ensure that there is a sharp focus 
on ensuring that children acquire a 
wide vocabulary and are able to 
communicate effectively. 

 Every child in Nursery and Reception received a Wellcomm assessment as part of a baseline assessment. This allowed for more targeting 
planning of communication and language weekly targets whilst delivering these holistically through play. This has made a significant impact 
on children needed support as these children made rapid progress, with only two children needing ongoing support as they entered Year 1. 

 Staff CPD on vocabulary expectations of the Year 1 curriculum undertaken so all aware where the children need to be by the end of the 
year.  

To ensure all staff are knowledgeable 
about all the areas of learning they 
teach and pedagogy in relation to the 
learning needs of the children.  

 Training opportunities for all staff sought dependent on the identified needs to support the whole team’s pedagogy.  
 Ongoing half termly CPD ‘in house’ INSETs for all EYFS staff based on the needs and requirements of staff. 
 Weekly spotlight CDP sessions delivered to all staff on different pedadgoly approaches. 
 An ongoing focus on the outdoor environment led to project led research for all staff on chosen areas of the outdoor classroom, using 

reflective pedadgogy and revisiting the areas to assess and reevaluate  the learning opportunities for the children.  
 EYFS brokerage visit 20th May 2021 observed that  “The EY leader is reflective and has a strong vision for the EYFS. Leaders have identified 

key priorities to develop the learning environments, ensuring every team member is upskilled to support, guide and extend children’s 
learning during Child Initiated Learning (CIL), to design and implement a mastery skill based curriculum, taking into consideration the 
need to narrow the gap between boys and girls achievement and to review the impact of the 30 hour offer in the nursery. There has 
been concerted effort in developing the environments using ‘Places to Play Every Day’. Resources in many indoor areas of the EYFS are 
presented well and have the potential to promote the Characteristics of Effective Learning. Children were observed problem solving, 
demonstrating collaboration and practicing their maths skills as a team in the loose parts area in a reception class. There are 
opportunities for children to initiate activities and self-select resources for children to pursue their ideas and interests” 



 
 
 

 

 

 

 

 

 

 

 

 

 

To ensure high quality adult 
interactions which take pupils’ 
learning forward in the moment and 
consistently facilitate next steps.  

 Staff training continued so as to ensure high quality interactions and written observation take pupils learning forward.  
 Moderation of observations between the adults within their own class and as whole EYFS team to discuss opportunities to identify the ‘in 

the moment’ learning and ways to develop this.  
 Staff are proficient in using tapestry to write observations and to understand how to progress the learning from previous experiences. 

To ensure that most children achieve 
the early learning goals, particularly 
in mathematics and literacy.  

 Continued to identify the needs of the cohort and develop the use of planning to address gaps in learning.  
 By recognising the importance of early literacy which builds upon the foundations of physical development, and communication and 

language enables staff to identify and quickly place interventions for these children to allow all children the opportunity for success.  

To provide further CPD so that all 
staff are expert in teaching 
systematic, synthetic phonics so that 
systems are consistently applied by all 
so that children practise their reading 
from books that match their phonics 
knowledge. 

 All team members given training in phonics. 
 All team members given opportunities to allow for the observation of skilled practitioners in the teaching of phonics.  
 Created phonic packs for children to take home. 
 New Reading scheme ensures reading books match the children’s phonic ability.  
 Phonics/Reading folders established to ensure consistent tracking of phonics and reading which will then be passed up to the next teacher.  



 
 
 

 

 

 

 

 

 

What are the key priorities for the year 21/22 



 
 
 

Key priorities for 2021/22 
Priority 1 

Quality of 

Education 
 

  

 

 

To increase the number of children achieving the expected standard and for all 

children to make positive progress from their starting points by 

Aims  
 

Ensuring that the school’s bespoke curriculum is fully embedded in all year groups with adaptations if needed with a particular regard to SEND children 
and those from disadvantaged backgrounds 

Ensuring that gaps in learning are continually addressed and monitored  
 

Ensuring that the assessment of writing is consistent across the school and is focused on specific key skills in the development of writing 
 

Ensuring that the marking and assessment of foundation subjects is applied consistently across the school 
 

Implementing Easy Tracking as a new method of assessment 
 

Diminising the gap between the amount of boys and girls reaching EXS in Reading and Writing 

Implementing a validated SSP Phonics scheme 

Priority 2 

Behaviour and 

Attitudes 

To ensure that pupils behave with consistently high levels of Respect, Responsibility 

and Resilience at all times of the day by:  

Aims  
Developing processes for the early identification of SEMH needs to ensure early support is in place to address areas of need 

Ensuring The Behaviour Policy is reviewed and understood by all stakeholders and fully embedded and consistently applied at all times across the school 

Improving attendance for all pupils but in particular regard to those on the pupil premium register and/or with SEND 
 

Developing “Children as Leaders” in all spheres of school life 



 
 
 

Priority 3 

Personal 

Development 

 

 

To consistently promote the extensive personal development of all pupils to ensure 

Deep Roots and High Aspirations by: 

Aims  
Providing rich experiences and developing Cultural Capital within the curriculum with a particular regard to disadvantaged children  

Ensuring that all children especially the most disadvantaged pupils consistently benefit from the extra – 
curricular opportunities provided by the school 

Developing assemblies to promote British Values and Diversity (Rule of Law, Democracy, Individual Liberty, Mutual Respect of different faiths and beliefs) 
 

Priority 4 

Leadership 

and 

Management 

 

To sharpen leadership at all levels to ensure highly effective shared, values, policies 

and practice by: 
Aims  
Promoting high levels of support of wellbeing for all  

Developing the effectiveness of the Senior Leadership Team through identifying individual strengths and areas to develop 

Developing whole school policy and practice with regards to race equality/diversity 
 

Continuing to ensure the ongoing development of staff subject, pedagogical and pedagogical content knowledge in order to enhance the teaching of the 
curriculum 
 

Continuing to embed curriculum link roles and responsibilities within the Governing Body to ensure they continue to hold the school to account for the 
quality of education 

Continuing to promote positive, collaborative working partnership with parents to ensure parents feel informed about their children’s education and are 
active members of the school community 



 
 
 

 

Priority 5  

The 

effectiveness 

of the Early 

Years   

To continually develop a highly ambitious EYFS provision which establishes strong 

foundations for all children’s future learning by: 
Aims  
Showing intent, implementation and impact through a well-designed curriculum to meet the needs of all  

Continuing to develop and implement both the indoor and outdoor environment in order to deliver high quality provision for the EYFS unit with an 
emphasis on diversity  

Enhancing pedagogical and child development knowledge for all staff in order to become experts in the understanding of teaching and learning of young 
children 

Developing speech, language and communication skills to support most children to reach at least the expected standard 


